













































































INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF GISBORNE INTERMEDIATE SCHOOL'’S FINANCIAL
STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2022

The Auditor-General is the auditor of Gisborne Intermediate School (the School). The Auditor-
General has appointed me Cameron Town using the staff and resources of Silks Audit Chartered
Accountants Limited, to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 22, that comprise the
statement of financial position as at 31 December 2022, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

. present fairly, in all material respects:
o its financial position as at 31 December 2022; and
o its financial performance and cash flows for the year then ended; and
o comply with generally accepted accounting practice in New Zealand in accordance
\Il?Vietgir\;]vgh Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure

Our audit was completed on 31 May 2023. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.
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We have fulfilled our responsibilities in accordance with the Auditor-General's Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The
Board of Trustees is responsible for such internal control as it determines is necessary to enable
it to prepare financial statements that are free from material misstatement, whether due to fraud or
error.

In preparing the financial statements, the Board is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic
alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:
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We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability
to continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises Statement of
Financial Responsibility, included under the School Directory page and the Analysis of Variance &
Board of Trustees schedule, but does not include the financial statements, Kiwisport statement
and Personnel Policy Compliance statement included as appendices, and our auditor's report
thereon.
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Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’'s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners
issued by the New Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Cameron Town

Silks Audit Chartered Accountants Ltd
On behalf of the Auditor-General
Whanganui, New Zealand
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GISBORNE INTERMEDIATE SCHOOL 2566
Analysis of Variance - READING/WRITING/MATHS

2022 CHARTER TARGETS FOR READING
- END of YEAR UPDATE -

The Year 8 students who are below expectation in reading, will make a year's progress of at least half a curriculum level by the end of the academic
year. Progress will be monitored to eliminate disparity between Mdori and non M&ori students.
This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - below

Term 12022

73 below

21 NZE

47 M

5 Other

End of year outcomes 2022
Overall
7 (10%) students made accelerated progress (2 years of learning in one year)
38 (52%) students made the expected progress (at least a year of learning - ¥z a curriculum expectation)
28 (38%) students did not make the expected progress

NZE - 21 students
2 (10%) students made accelerated progress (2 years of learning in one year)

16 (76%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
3 (14%) students did not make the expected progress

Mdori -47

4 (9%) students made accelerated progress (2 years of learning in one year)
21 (45%) students made the expected progress (at least a year of learning - %2 a curriculum expectation)
22 (46%)  students did not make the expected progress



The Year 8 students who are working at expectation in reading will make a year's progress of at least half a curriculum level by the
end of the academic year. Progress will be monitored to eliminate disparity between Maori and non Mdori students.
This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of
data gathering.
Results - Well Below
Term 12022
52 well below
16 NZE
35M
1 other
End of year outcomes 2022
Overall
12 (23%) students made accelerated progress (2 years of learning in one year)
22 (45%) students made the expected progress (atf least a year of learning - Y2 a curriculum expectation)
17 (32%)  students did not make the expected progress

NZE - 15 students

3 (20%) students made accelerated progress (2 years of learning in one year)

8 (54%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)
4 (26%) students did not make the expected progress

Mdori -29

5 (17%) students made accelerated progress (2 years of learning in one year)
11 (39%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
13 (44%) students did not make the expected progress



Discussion:
The analysis of the information shows that the majority of year 8 students who were below and well below in reading have progressed at
least 1 year of learning.
e 7 students (10%) at below have made accelerated progress and 38 (52%) students at below have made the expected progress across
the year.
e 12 students (20%) at well below have made accelerated progress and 22 (45%) students at well below have made the expected
progress across the year.
o 4 (9%)year 8 Mdori experienced accelerated progress, 21 (45%) Maori experienced expected progress

This progress was aided by professional development in Structured Literacy, supporting students with dyslexia and running guided reading
groups using the foundation of the Sharp Reading programme.

Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.
Going forward

Information has been forwarded to the High School regarding student interventions, levels and profiles in an attempt fo support them with
their tfransition. Transition visits are a feature for these students.



The Year 7 students who are identified as working at_below expectation in reading, will make a year's progress of at least half a curriculum level by
the end of the academic year. Progress will be monitored to eliminate disparity between Mdori and non Mdori students.
This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.
Results - below
Term 12022
21 below
9 NZE
8 M
End of year outcomes 2022
Overall
0 (0%) students made accelerated progress (2 years of learning in one year)
17 (81%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
4 (19%) students did not make the expected progress

NZE - 9 students

0 (0%) students made accelerated progress (2 years of learning in one year)

8 (88%) students made the expected progress (atf least a year of learning - Y2 a curriculum expectation)
1 (12%) students did not make the expected progress

Mdori -8
0 (0%) students made accelerated progress (2 years of learning in one year)
6 (75%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)

2 (25%) students did not make the expected progress



Year 7 students who are identified as working at_well below expectation in reading, will make a year's progress of at least half a curriculum
level by the end of the academic year. Progress will be monitored to eliminate disparity between Mdori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of
data gathering.

Results - Well Below
Term 12022
62 well below
25 NZE
33M
4 Other
End of year outcomes 2022
Overall
5 (8%) students made accelerated progress (2 years of learning in one year)
32 (52%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
25 (40%)  students did not make the expected progress

NZE - 25 students
4 (16%) students made accelerated progress (2 years of learning in one year)

12 (48%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
9 (36%) students did not make the expected progress

Maori -33

1 (3%) student made accelerated progress (2 years of learning in one year)
20 (61%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
12 (36%) students did not make the expected progress



Discussion:
The analysis of the information shows that the maijority of year 7 students who were below and well below have progressed at least 1 year of
learning in reading.
e 17 students (81%) at below have made the expected progress across the year.
e 5 students (8%) at well below have made accelerated progress and 32 (52%) students at well below have made the expected progress
across the year.
e 1 (3%)year 7 Mdori experienced accelerated progress, 20 (61%) Maori experienced expected progress

This progress was aided by professional development in Structured Literacy, working with students with dyslexia and running guided reading
groups using the foundation of the Sharp Reading programme.

Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.
Going forward

Information from previous schools has been shared with the school. This information has been collated and considered with the student class
placement, including the teacher and the peer group. There are 100 hours of Professional Learning assigned to assist the skillset of teachers
in teaching literacy, including Structured Literacy. SENCO has an updated special needs register so that at risk students can be targeted
through specific evidence based skills programmes. The school will be continuing with the STEPs programme and support provided with
teachers in the implementation of the Sharp reading programme. A target group is to be established in each classroom to be monitored by
the Senior Leadership Team along with schoolwide assessment programme for reading.



2022 CHARTER TARGETS FOR WRITING
- END of YEAR UPDATE -

The Year 8 students who are below expectation in writing will make a year's progress of at least half a curriculum level by the end of the
academic year. Progress will be monitored to eliminate disparity between Maori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of
data gathering.

Results - below
Term 12022
87 below
41 NZE
42 M
5 Other
End of year outcomes 2022
Overall
9 (10%) students made accelerated progress (2 years of learning in one year)
44 (51%) students made the expected progress (at least a year of learning - %2 a curriculum expectation)
34 (39%) students did not make the expected progress

NZE - 41 students
2 (5%) students made accelerated progress (2 years of learning in one year)

31 (76%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)
8 (19%) students did not make the expected progress

Md@ori -42

6 (14%) students made accelerated progress (2 years of learning in one year)

14 (34%) students made the expected progress (at least a year of learning - V2 a curriculum expectation)
22 (52%)  students did not make the expected progress



The Year 8 students who are working at expectation in writing will make a year's progress of at least half a curriculum level by the end of
the academic year. Progress will be monitored to eliminate disparity between Maori and non Mdori students.
This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.
Results - Well Below
Term 12022
79 well below
24 NZE
47 M
8 Other
End of year outcomes 2022
Overall
2 (23%) students made accelerated progress (2 years of learning in one year)
49 (45%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
28 (32%) students did not make the expected progress

NZE - 24 students
0 (0%) students made accelerated progress (2 years of learning in one year)

17 (70%)  students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
7 (30%) students did not make the expected progress

Mdori - 47

2 (17%) students made accelerated progress (2 years of learning in one year)
29 (39%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
16 (44%)  students did not make the expected progress



Discussion:
The analysis of the information shows that the maijority of year 8 students who were below and well below have progressed at least 1 year of
learning in writing.
e 9 students (10%) at below have made accelerated progress and 44 (51%) students at below have made the expected progress across
the year.
e 2 students (23%) at well below have made accelerated progress and 49 (45%) students at well below have made the expected
progress across the year.
e 6 (14%)year 8 Maori experienced accelerated progress, 14 (34%) Mdori experienced expected progress
This progress was aided by professional development and the targeted use of Write That Essay. Daily writing to increase fluency and
confidence is a feature of classroom programmes.
Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.
We also notice that some students take longer to master / embed their learning.
Going forward
Information has been forwarded to the High School regarding student interventions, levels and profiles in an attempt fo support them with
their transition. Transition visits are a feature for these students.



Year 7 students who are identified as working at_below expectation in writing, will make a year's progress of at least half a curriculum level by the
end of the academic year. Progress will be monitored to eliminate disparity between Mdori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - below
Term 1 2022
34 below
19 NZE
14 M

1 Other

End of year outcomes 2022

Overall

3 (9%) students made accelerated progress (2 years of learning in one year)
17 (50%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
14 (41%)  students did not make the expected progress

NZE - 19 students

1 (6%) students made accelerated progress (2 years of learning in one year)

9 (47%) students made the expected progress (atf least a year of learning - Y2 a curriculum expectation)
9 (47%) students did not make the expected progress

Mdori - 14
1 (7%) students made accelerated progress (2 years of learning in one year)
8 (57%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)

5 (36%) students did not make the expected progress



Year 7 students who are identified as working at expectation in writing, will make a year's progress of at least half a curriculum level by
the end of the academic year. Progress will be monitored to eliminate disparity between Mdori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - Well Below
Term 1 2022

103 well below

37 NZE

56 M

End of year outcomes 2022
Overall

6 (5%) students made accelerated progress (2 years of learning in one year)
49 (48%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
48 (47%)  students did not make the expected progress

NZE - 37 students

3 (8%) students made accelerated progress (2 years of learning in one year)
17 (46%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)
17 (46%) students did not make the expected progress

Maori - 56

2 (4%) students made accelerated progress (2 years of learning in one year)
30 (54%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
24 (42%)  students did not make the expected progress



Discussion:

The analysis of the information shows that the maijority of year 7 students who were below and well below have progressed at least 1 year of
learning in writing.
e 3 students (9%) at below have made accelerated progress and 17 (50%) students at below have made the expected progress across
the year.
e 6 students (5%) at well below have made accelerated progress and 49 (48%) students at well below have made the expected progress
across the year.
e 2 (17%)year 7 Maori experienced accelerated progress, 29 (39%) Maori experienced expected progress

This progress was aided by professional development and the targeted use of Write That Essay. Daily writing to increase fluency and
confidence is a feature of classroom programmes.

Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.
We also notice that some students take longer to master / embed their learning.

Going forward

Information from previous schools has been shared with the school. This information has been collated and considered with the student class
placement, including the teacher and the peer group. There are 100 hours of Professional Learning assigned to assist the skillset of teachers
in teaching literacy. SENCO has an updated special needs register so that at risk students can be targeted through specific evidence based
skills programmes. The school will be continuing with the Write That Essay programme and support provided with teachers in the
implementation of this programme. A target group is to be established in each classroom to be monitored by the Senior Leadership Team
along with schoolwide assessment. Whole school moderation will be an ongoing process including working with Manaikalani.Senior
Leadership team to review teacher practice to ensure a good balance between computer and teacher centred learning.



2022 CHARTER TARGETS FOR MATHEMATICS
- END of YEAR UPDATE -

The Year 8 students who are below expectation in mathematics will make a year's progress of at least half a curriculum level by the end of the
academic year. Progress will be monitored to eliminate disparity between Maori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - below
Term 12022
92 below

42 NZE

45M

End of year outcomes 2022
Overall
9 (10%) students made accelerated progress (2 years of learning in one year)
45 (51%) students made the expected progress (at least a year of learning - %2 a curriculum expectation)
38 (39%) students did not make the expected progress

NZE - 42 students

6 (5%) students made accelerated progress (2 years of learning in one year)
26 (76%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
10 (19%) students did not make the expected progress

Mdori -45

3 (14%) students made accelerated progress (2 years of learning in one year)
17 (34%) students made the expected progress (at least a year of learning - V2 a curriculum expectation)
25 (52%) students did not make the expected progress



The Year 8 students who are working at expectation in mathematics will make a year's progress of at least half a curriculum level by the
end of the academic year. Progress will be monitored to eliminate disparity between Maori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - Well Below
Term 1 2022

68 well below

22 NZE

40M

End of year outcomes 2022
Overall

3 (4%) students made accelerated progress (2 years of learning in one year)

49 (72%)  students made the expected progress (at least a year of learning - /2 a curriculum expectation)
16 (24%)  students did not make the expected progress

NZE - 22 students
1  (4%) students made accelerated progress (2 years of learning in one year)

18 (82%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
3 (14%) students did not make the expected progress

Maori -40

2 (5%) students made accelerated progress (2 years of learning in one year)
27 (68%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
11 (27%)  students did not make the expected progress



Discussion:

The analysis of the information shows that the maijority of year 8 students who were below and well below have progressed at least 1 year of
learning in mathematics,
e 9 students (10%) at below have made accelerated progress and 45 (51%) students at below have made the expected progress across
the year.
e 3 students (4%) at well below have made accelerated progress and 49 (72%) students at well below have made the expected progress
across the year.
e 2 (5%)year 8 Mdori experienced accelerated progress, 27 (68%) Mdori experienced expected progress

This progress was aided by professional development and the targeted use of PRTME Maths.

Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.
We also notice that some students take longer to master / embed their learning.

Going forward

Information has been forwarded to the High School regarding student interventions, levels and profiles in an attempt to support them with
their transition. Transition visits are a feature for these students.



Year 7 students who are identified as working at below expectation in mathematics, will make a year's progress of at least half a curriculum level by
the end of the academic year. Progress will be monitored to eliminate disparity between Mdori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - below
Term 1 2022
25 below

13 NZE

10M

End of year outcomes 2022
Overall 25

3  (12%) students made accelerated progress (2 years of learning in one year)
14 (56%) students made the expected progress (at least a year of learning - Y2 a curriculum expectation)
8 (32%) students did not make the expected progress

NZE - 13 students

1 (8%)  students made accelerated progress (2 years of learning in one year)

9 (69%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
3  (23%) students did not make the expected progress

Maori -10
1 (10%) students made accelerated progress (2 years of learning in one year)
5 (50%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)

4 (40%) students did not make the expected progress



Year 7 students who are identified as working at expectation in mathematics, will make a year's progress of at least half a curriculum
level by the end of the academic year. Progress will be monitored to eliminate disparity between Mdaori and non Mdori students.

This is “apples with apples” comparison data, meaning the students are only included if they were at school at the beginning and end point of data
gathering.

Results - Well Below
Term 1 2022

94 well below

35 NZE

53 M

End of year outcomes 2022
Overall

4 (5%) students made accelerated progress (2 years of learning in one year)
47 (48%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
43 (47%)  students did not make the expected progress

NZE - 35 students

4 (8%) students made accelerated progress (2 years of learning in one year)
15 (46%) students made the expected progress (at least a year of learning - 2 a curriculum expectation)
16 (46%) students did not make the expected progress

Maori - 53

0 (4%) students made accelerated progress (2 years of learning in one year)
30 (54%) students made the expected progress (at least a year of learning - /2 a curriculum expectation)
23 (42%)  students did not make the expected progress



Discussion:
The analysis of the information shows that the majority of students who were below and well below have progressed at least 1 year of
learning.
e 3 students (12%) at below have made accelerated progress and 14 (56%) students at below have made the expected progress across
the year.
e 4 students (5%) at well below have made accelerated progress and 47 (48%) students at well below have made the expected progress
across the year.
e 1 (7%)year 7 Mdori experienced accelerated progress, 8 (57%) Maori experienced expected progress

This progress was aided by professional development and the targeted use of both PRTME Maths and the online programme Mathletics
which both link directly to the NZ Curriculum.

Of those who did not make progress factors such as COVID, student attendance, poverty, including poor housing have all had an impact.

We also notice that some students take longer to master / embed their learning. Senior Leadership team to review teacher practice to ensure
a good balance between computer and teacher centred learning.

Going forward

Information from previous schools has been shared with the school. This information has been collated and considered with the student class
placement, including the teacher and the peer group. SENCO has an updated special needs register so that at risk students can be targeted
through specific evidence based skills programmes. The school will be continuing with the PRTME Maths programme and the online
Mathletics Programme. Support is provided for teachers regarding the implementation of these programmes. A target group is to be
established in each classroom to be monitored by the Senior Leadership Team along with schoolwide assessment.



2022 END of YEAR DATA - Summary overview with commentary

READING

WRITING

MATHS

54% of students across the school are
performing AT or ABOVE expectation

46% of students across the school are
performing WELL BELOW or BELOW
expectation

Our Y7 cohort is performing better than
our Y8s

Overall our current students are not
performing as well comparatively with last
year's students overall at the same time of
year

35% of Year 8 Maori students are lagging
well below all ethnicities on average in
reading

36% of students across the school are
performing AT or ABOVE expectation

64% of students across the school are
performing WELL BELOW or BELOW
expectation

Overall our current students are not
performing as well comparatively with last
years students overall at the same time of
year

19% of Year 8 Maori students are lagging
well below all ethnicities on average in
writing

Writing has been identified as a high risk
area in the school

45% of students across the school are
performing AT or ABOVE expectation

55% of students across the school are
performing WELL BELOW or BELOW
expectation

Our Y7 cohort is performing better than
our Y8s

Overall our current students are not
performing as well comparatively with last
years students overall at the same time of
year

43% of Year 8 Maori students are lagging
well below all ethnicities on average in
mathematics

All students identified or funded with special learning needs and those who require learning support will make
accelerated progress.

e Each identified student has an individual education plan (IEP) that has been developed with the Learning Support
Manager from the Ministry, the classroom teacher, teacher aide and the parent/caregiver of the student. Learning
monitored encompasses both academic progress and life skills.

o 2 goals are set for each curriculum area - reading, writing and maths

o 2 goals behaviour goals are set e.qg. hygiene, life skills. (an example of life skill goals - how to hold a cup).
e Progress is often small steps but significant for the students and whanau. All progress no matter how minimal is
shared and celebrated with students and whanau.
e Teacher aides have been allocated to work with specific high priority students and in learning hubs.




Additional notes;

Our teachers tend to be harder on their assessments of student achievement compared to primary counterparts

All students can make progress but it takes accelerated progress to move students from well-below to below / below to at / at to
above. Any improvements in data reflect accelerated progress which is predominantly down to effective teaching and learning
programmes.

The reference to EXPECTATION means students are “on-track” to achieve the necessary achievement standards to be accepted into
university

ALL of our students are represented in the data, even those students with severe learning disabilities (e.g. are highly autistic and cannot
talk)

Investigation to be made into the balance of teaching using computer based programmes and teacher based programmes.

IMPACT ON DATA AND STUDENT LEARNING IN 2022

The end of year data analysis has shown that some progress and achievement has been made across the school. However, this was not to
the extent that we set our 2022 Charter Targets. The students who are working at below and well below are the ones most affected and have
made smaller levels of progress within the curriculum level that they are working at.





